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Faculty-Student Collaboration (ENG 359) 

Faculty Name:  Denise Kohn

Academic Department: English

Student name(s): Margaret Campbell, Rachael Simpson

Number of credits to be earned by each student: 2 hours

Project title: Mary Rowlandson’s Captivity Narrative in its Biblical Context

Please describe the scholarly background that brings you to work on this project (e.g., provide a brief literature review).
The Collaborative Research Project:

Rowlandson’s Captivity Narrative in its Biblical Context

For this FSC course, the two students and I will work together to research and write annotations for the biblical quotations in Mary Rowlandson’s famous captivity narrative. I believe these annotations will provide future readers and scholars of Rowlandson a helpful interpretative framework by placing her narrative clearly within the Puritan biblical context that her contemporary readers would have shared with her but is often harder for 21st-century readers to understand. 

Rowlandson’s Captivity Narrative: A Brief Overview

Mary Rowlandson’s graphic realism and personal reflections as a Puritan woman in The Sovereignty and Goodness of God have made her story one of the most well-known examples of the genre of the captivity narrative in American literature. In her narrative, which was first published in 1682, Rowlandson tells the harrowing story of the attack on Lancaster  by the Wampanoags and their allies in 1675, which was part of a larger conflict between British colonists and the increasingly displaced Native Americans, known as Metacom’s (or “King Phillip’s”) War. In the attack on Lancaster, Rowlandson saw her sister, brother-in-law, and nephew, among others, killed. She and her six-year-old daughter, Sarah, were wounded and kidnapped as hostages. In her narrative, Rowlandson tells the story of Sarah’s death and how she herself was able to survive as she was forced to travel with a group of Wamponoags, who were near starvation, throughout the frontier forests. After eleven weeks, her husband and friends were able to pay for her redemption, and she returned to her family. The full title of her narrative, The Sovereignty and Goodness of God, Together with the Faithfulness of His Promises Displayed, Being a Narrative of the Captivity and Restoration of Mrs. Mary Rowlandson, illustrates her overt rhetorical purpose: to tell her own story as an example of God’s power and merciful justice. 

The Problem of Reading and Teaching Rowlandson

Teaching Rowlandson is an integral part of any course in Early American literature, but her 17th-century prose and Calvinism can make her text a challenging one. Rowlandson interlaces her narrative with about 70 biblical quotations, primarily from the Old Testament. She almost always cites the biblical book, chapter, and verse in her narrative, and in those references in which she does not include that information, most editions include the missing citation in a footnote. However, no edition of Rowlandson that I know of—and I have researched many editions—has ever provided readers with annotations that offer an interpretive framework to understand how the reference to a specific biblical story shapes Rowlandson’s meaning in her narrative. As a result, contemporary readers, especially students, tend to read the biblical quotations as intrusions to Rowlandson’s narrative; in other words, the quotations become an annoyance that delays the plot. In addition, students tend to view the quotations as a stylistic device that is ostentatiously pious, not as literary language that offers commentary on her experiences. 

I believe that understanding Rowlandson’s narrative within the context of her biblical references will deepen or even alter our understanding of her story. Puritans knew the bible thoroughly and did not need full explications to understand the implications of the references, but we as readers, even if we know biblical stories well, are often lost because we are unlikely to be familiar with the Geneva bible, which was used frequently in the New England colonies. The Geneva bible, unlike the King James, was written in a “plain style” and included annotations of its own for 17th-century readers to understand biblical stories within Calvinist theology. I believe the creation of interpretive annotations for Rowlandson will help contemporary readers understand the narrative more in the way that a Puritan reader would have understood it. The annotations we create will help future BW students, and I hope, other readers and scholars outside BW.

Describe the methods and procedures that will be employed. 
We will be a community of scholars who conduct research as individuals through reading, writing, observations, and the creation of hypotheses or what I term “analytical statements,” which we will continue to test, develop, and rewrite based upon our continuing research. Each week, we will meet to share our research and collaborate on our analysis and writing. In the first phase, we will immerse ourselves in the text and related historical background and contemporary documents. In the second phase, we will begin writing our own interpretative annotations of the biblical quotations in Rowlandson, examining them in relation to the biblical stories of the King James and especially the Geneva bible. In the third phase, we will review and finalize our annotations and collaboratively write a final paper. We will create a basic website to publish our annotations, make a poster presentation for Ovation, and use our paper as a basis for a proposal for an appropriate peer-reviewed conference.

Provide a time schedule for the project. 

	
	Individual Research
	Collaborative Research Meeting

	Week 1
	Write reflective self-assessment of current skill levels in core skills and individual goals on project

Read Salisbury, “Mary Rowlandson and Her Removes”

Read Rowlandson, “Narrative of the Captivity” in Norton [spelling/punctuation standardized]
	Share observations; discuss; create exploratory analytical statements

	Week 2
	Read Rowlandson, “Narrative of the Captivity” in Salisbury

[original 1682 edition]
	Share observations/discuss/refine analytical statements based upon second reading 

Divide text into 3 sections for each to focus on in future



	Week 3
	Each collaborator reads her section at least twice

Read all “Related Documents” in Salisbury
	Share observations/refine analytical statements. Create master list of quotations, keyed to sections of narrative and biblical books, looking for patterns

	Week 4
	Each read two peer-reviewed, published articles on Rowlandson/Write abstracts


	Share/discuss research from articles

Meet with IT to discuss basic website format

	Week 5
	All read Psalms and Job in KJV and Geneva bibles to understand differences
	Discuss Psalms & Job in biblical texts (The following weeks we will all be reading relevant biblical books/This shared reading of Psalms & Job is interpretiave reference point)

	Week 6
	Each read one peer-reviewed article; write one sample annotations; post and read each other’s annotations
	Share article abstracts; Discuss annotations, collaborate on creation of “model” annotation; Create rubric for our evaluation/revision of annotations

	Week 7
	Research/write 3 annotations each
	Read, critique, revise annotations/Begin master list of “Revised” annotations. “Revised” annotations must offer interpretation of Rowlandson’s use of quote within context of biblical story, especially in reference to Geneva bible, and Puritan history and culture. 

	Week 8
	Research/write 3 annotations each
	Review, edit, add to “Revised” list

	Week 9
	Research/write 3 annotations each
	Review, edit, add to “Revised” list

	Week 10
	Research/write 3 annotations each
	Review, edit, add to “Revised” list

	Week 11
	Research/write 3 annotations each
	Review, edit, add to “Revised” list

	Week 12
	Research/write 4 annotations each
	Review, edit, add to “Revised” list

	Week 13
	Research/write 4 annotations each

[biblical annotations now complete]
	Review, edit, add to “Revised” list

	Week 14
	Each read entire “Revised list”/Suggest additions to interpretations of earlier annotations
	Collaboratively finalize “Revised” list/Re-write earlier analytical statements, creating final conclusions

	Week 15
	Each draft overview of conclusions about section of narrative that she annotated (about 3 pages)/Post and read section overviews

Gather website images related to American Puritanism
	Collaboratively finalize section overviews; Collaboratively write introduction and conclusion to section overviews to create one final paper

	Week 16
	Review initial assessment reflection/Write summative reflection on how core skills and individual goals

Create poster for Ovation

Post annotations & annotations to website

Write conference proposal
	Review poster, website, paper proposal

Ovation Presentation


What is the nature of the expected faculty-student interactions? State how this collaboration will work. Describe expectations for authorship, if appropriate.

Each week, we will have clearly defined research expectations as individuals, and we will also meet for two hours or more as a collaborative group to share our research and writing. We will all be responsible for writing a section of a final paper that will detail our research and conclusions about the section of the narrative that we annotated. As a group, we will collaboratively write the introduction and conclusion. Authorship will be shared.

State the learning objectives of the project (consistent with the program goals – see FSC proposal writing instructions).

To encourage and support faculty-student collaborators as they tackle the inquiry-based, unscripted problems typical of research, scholarship and other creative endeavors. 
Our research is designed on an inquiry model. We will develop new questions as we work together, but our initial goals are to find answers to the following questions:

· Which quotations are clearly from the KJV or Geneva bible? How many are indeterminate, and perhaps based on her memory? How does the language of the bible [KJV—more “ornate”/Geneva—Puritan “plain style”] affect her own language in passage with quotation?

· If Geneva, how does the Puritan interpretive framework shape an analysis of the passage? What if KJV?

· How does the biblical story or narrative shape the meaning of Rowlandson’s text? How does the biblical story seem to relate or fail to relate to Rowlandson’s experience?

· How does the biblical story relate to what we know of Puritan politics and history of the period? How does this cultural context shape her individual story?

· What patterns, if any, begin to emerge in her use of biblical quotations? 

· In what ways does gender emerge as a category in her use of biblical quotations? She seems to primarily align herself with OT men—is this an accurate hypothesis? What is the impact?

· Keeping all of these questions in mind, how does the context of the biblical narrative finally inform the meaning of Rowlandson’s story? What do we learn about her as a character and author? Do “untold” stories emerge from our research?  That is, when one reads the narrative fully within its biblical context, does another, alternative version of her narrative take shape? Or do they deepen, but not alter our understanding? Or are the biblical quotations a form of a Puritan literary convention? Or are they more stylistic than substantive? Or are they outright superfluous? Likely, we may find that several of these conclusions are accurate, and we will also discover others.

To facilitate the engagement of students and faculty in the deep learning required for the creation, practice, and sharing of knowledge or works in their area of professional study.

Our research will be based upon a collaborative model as a community of scholars. We will use a writing workshop approach in our research meetings to analyze, review, and reformulate our ideas. The final product of our paper and annotations will be posted on a website we create and will be shared with the community of Early Americanists outside BW, and the website will become a resource for students in my courses who are reading Rowlandson.

To use research, scholarship and other creative endeavors to develop and exercise the B-W core skills.

Our research, scholarship, and writing will develop the following BW core skills:

· Critical Thinking (the ability to reason logically, evaluate information critically, solve problems, analyze the merits of diverse perspectives, and interpret works of art, literature, and music)

· Written Communication (the ability to write and express ideas in a clear, logical and knowledgeable manner, with Standard English, syntax, usage and mechanics)

To provide students and faculty with sufficient contact outside the classroom so that they feel a professional connection to each other in the context of collaborative scholarly work.

Our weekly two-hour meetings will provide us with a forum of collaboration. In addition, we will be regularly posting materials for review on our class Blackboard site and stay in contact through e-mail. Both of these students are currently in their second upper-division course with me, so we have already established a working relationship together. In addition, they already have some basic literary research skills, so this experience will allow them to further develop those skills as they begin to plan their applications for graduate school.
How will you determine if the project has been successful? List the tools and procedures that will be used to assess the project outcomes.

At the beginning of the project, the students will write a reflection that assesses their own command of core skills and lists their individual goals for the project. At the end of the project, they will review their initial reflections and write a summative reflection to measure how their core skills deepened or failed to deepen and how they met or failed to meet their individual goals. We will know if individual annotations are successful if they meet the standards of our rubric. We will know our project as a whole has been successful if we can through a collaborative process develop answers to the research questions in the previous section, create interpretative annotations, write the final paper and create the website. In addition, the peer-review process, outlined below, will be a final method of assessing our outcomes. Submitting our website as a link to the website of the Society of Early Americanists, which involves a review process, will also be a further way to assess our work. In addition, future students in my literature classes will use our website, and their responses to our annotations when reading Rowlandson can be used as a further gauge to test our interpretations.

State the means of dissemination planned and the method of obtaining peer review.

Our final paper and annotations will be used for a poster presentation at Ovation, which will allow us to disseminate and receive feedback from the BW community. In addition, the website we create will be used in my future Early American literature courses.  In addition, I will ask for our website to be linked to the Society of Early Americanists’ website, which has an impressive section on scholarship and pedagogy. Our site would need to be reviewed by the scholar who is currently monitoring it before a link is made, and after it is posted, the link would provide us with further peer-review. The final paper, after it is completed, will be submitted as a proposal to an undergraduate conference such as the one sponsored by the national English honor society, Sigma Tau Delta, or the annual conference of the Society of Early Americanists, or another appropriate conference that is peer-reviewed. 

Indicate how the department will accommodate this project and if any classes will need to be canceled or rearranged.

No courses need to be canceled or rearranged. This FSC proposal is purposely based upon 2 hours of credit so both students can add it to their schedules without going into overload and they will not need to drop or replace other required courses. 
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